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ABSTRACT

Anxiety and inadequate motivation due to misapplication of some
language teaching methodologies and learning materials have
been shown to affect the Willingness to Communicate of students
in EFL programs. This study used a Project-Based Language
Learning to improve learning motivation and content relevance.
Students were grouped into pairs to conduct fieldwork activities
on their chosen topics and learned the English language that was
suitable for describing their activities and outcomes. They
interacted with content and peers through Web 2.0 environments.
In the classroom, they engaged in communicative tasks in a
jigsaw format and presented their projects where their peers used
an online rubric and forum to give feedback. They also
participated in a speech contest with peers outside their class or
from another university in order to broaden their confidence.
Findings from this study show that students were able to develop
the language and evaluation skills for presentation. Additionally,
they indicated a reduction in communication anxiety.

Keywords: Project-Based Language Learning, Communicative
Language Teaching, Technology Supported Learning,
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1. INTRODUCTION

The current foreign language education emphasizes on language
production. That is the ability of students in foreign language
programs to write and speak fluently and comprehensibly in the
target language. However, in order for students to attain that skills,
there is a need to place them in an appropriate learning
environment that would empower them to learn and use the
foreign language. Therefore, Communicative Language Teaching
(CLT) has been shown by many studies in the field of second
language acquisition to motivate students to acquire
communicative competence. Some of these studies have added
that CLT reduces anxiety and increases self-confidence and
motivation. As pointed out in [1], studies have shown that
motivation is the key to success in learning a foreign or second
language. On the other hand, the road to acquisition of the second
language means hours spent in a classroom environment learning
a complex topic, especially for those who are trying to master
material not for its own sake, but as means to another end such as
conducting business in a second language or English proficiency
courses, can seem a burden. Additionally, instructors and students
may find themselves in a quagmire, endlessly preparing for tests,
stuck in outmoded paradigms of instructor/student roles and
looking for relevance in materials not suited for achieving the
expected outcomes. These situations cause anxieties, especially to
students, which can lead to demotivation [2]. To improve this
situation, one of the recent approaches used in CLT is problem-
based learning [3], [4], which is referred to as project-based
language learning (PBLL) in this study. PBLL method focuses on
engaging students in the exchange of information, opinions, ideas,
and so forth, in both written and oral form [3]. It also allows
students to engage in a process of exploring ideas and then
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planning, collecting and analyzing data and reflecting on what that
means within an action research framework [5]. Therefore, this
study employed a PBLL model to improve learning motivation and
content relevance. In this study students engaged in fieldwork
activities on their chosen topics. They were provided with Web 2.0
environments to facilitate their interaction with contents and their
peers. And, they learnt the English language that was suitable for
describing their activities and project outcomes through different
modes that included coursebook, input from the instructor, peers
and family. The rest of the article will discuss the study
background, method and findings.

2. BACKGROUND

At the center of language learning is communication, regardless of
its form, and CLT has been shown to encourage language learning
and development of communicative competence [1], [3], [4], [5].
However, studies have pointed out some important issues that affect
language learning. These include willingness to communicate in the
target language, which sometimes is influenced by the learners’
communication culture, the teaching method, and learning context,
which relates to materials and learners’ environment.

Willingness to communicate:  Willingness to
Communicate (WTC) is a concept that focuses on how language
learners will utilize any opportunities to communicate in a second,
or foreign, language. According to [9], [10], among the main factors
that affect WTC are perceived communicative competence;
integrativeness, which refers to the desire to learn a foreign
language, meet and communicate with the native speakers of that
foreign language; learning motivation; and anxiety. Horwitz et al.
[2] pointed out three foreign language anxiety scales that are
common in the traditional language learning classrooms. These are
Communication Apprehension, Test Anxiety and Negative
Evaluation. These anxieties in the foreign language class affect
motivation [11], which could easily lead to code switching among
the students and also widening of communication gap between the
speakers of the foreign language and the learners of that language in
a foreign land. The latter is further influenced by the differences in
communication pattern and group dynamics between members of
these different cultures. For example, the western communication
style is linear (active, direct and individualistic) while that of some
Asian countries like Japan is non-linear (passive, partial and
collectivistic). The communication between members from these
two cultures who are not aware of each other’s communication
norm could lead to communication conflict.

Learning method: Over the years many learning
methods have been suggested for language teaching. Some of these
methods include grammar translation, audiolingualism and
situational language teaching which can still be found in some
classrooms. The situational approach has a three-phase sequence,
which is referred to as Presentation, Practice, Production cycle, also
called P-P-P approach. In the Presentation, a new grammar structure
is presented, often by means of a conversation or short text. The
instructor explains the new structure and checks students’
comprehension of it. In the Practice, students practice using the new
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structure in a controlled context, through drills or substitution
exercises. And, in the Production, students practice using the new
structure in different contexts, often using their own content or
information, in order to develop fluency with the new pattern.
However, the underlying theory for a P-P-P approach has now
been discredited [6]. This criticism has led to a paradigm shift
from the older methods, mentioned earlier, to a more
communicative language teaching that focuses on communicative
competence. CLT uses almost any activities that engage learners
in authentic communication. Two common methodologies that are
used to develop learners’ communicative competence are content-
based instruction (CBI) and task-based instruction (TBI). Krahnke
[7], defines CBI as “the teaching of content or information in the
language being learned with little or no direct or explicit effort to
teaching the language itself separately from the content being
taught.” The content refers to the information or subject matter
that we learn or communicate through language rather than the
language used to convey it. However, CBI is argued to focus
mostly on the language that the content provides rather than being
a sufficient basis for the development of the language skills.
According to Nunan [8], TBI in second language acquisition,
which is also referred to as Task Based Language Teaching
(TBLT), is an activity that involves learners in comprehending,
manipulation, producing, or interacting in the target language
while their attention is principally focused on meaning rather than
form. And, the task should be able to stand alone as
communicative act in its own right. TBLT has three phases. The
first is the pre-task phase, which prepares students to perform the
task in ways that will promote acquisition. The second is the main
task phase. It involves task-performance options that relate to
decisions taken prior to performing of the task and also process
options that relate to on-line decisions taken during the
performance of the task, with focus on form. The third is the post-
task phase. This involves repeating the performance, reflection on
performance of the task, and giving attention to form. Even tough
Task-based teaching offers the opportunity for ‘natural’ learning
inside the classroom, there have been some issues against the use
of TBLT. These include the problematic nature of criteria for
selecting and sequencing tasks, difficulty in applying TBLT to
novice and sometimes intermediate learners, and the problem of
language accuracy.

Learning context: EFL students are often surrounded
by their own native language and culture and do not have much
chance to use English. This is the case of the Japanese EFL
students [12]. Their grammar, some other linguistics features, and
also presentations could differ from that of English. Therefore,
reading English texts, and also listening to English, requires
several cognitive processes, such as word recognition, syntactic
parsing, and inference making [13]. One of the strongest
indicators of how well students will learn new information relative
to the content is what they already know, which literature refers to
as the background knowledge. This background knowledge-
academic and cultural- is stored in the permanent memory and is
activated by any item in the working memory to facilitate
information processing and improve schema. Therefore, students’
background knowledge, when considered in learning materials,
improves content relevance and learning motivation [1], [14],
[15], [16].

3. METHOD

The purpose of this study was to answer the following three
questions.

1. How do EFL students learn foreign language in a
project-based learning?

2. What language skills can EFL students acquire in a
project-based learning?

3. What is the effect of project-based learning on
Willingness to Communicate of EFL students?
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In order to answer these questions, thirty second year Japanese
university students who enrolled for a fifteen-week semester
course in Business English Communication became the subjects of
this study. The students were grouped into pairs for their project
activities since Project-Based Language Learning (PBLL) method
was adopted for the study. PBLL is the use of Project-based
learning (PBL) for language acquisition. According to Larsson [4],
students are known to develop greater communicative, thinking
and problem-solving skills when engaged in PBLL. And, PBL is a
form of situated learning, and it is based on the constructivist
finding that students gain a deeper understanding of material when
they actively construct their understanding by working with and
using ideas [17]. In PBL, students engage in real, meaningful
problems that are important to them and that are similar to what
scientists, mathematicians, writers, and historians do. This learner-
centered learning allows students to investigate questions, propose
hypotheses and explanations, discuss their ideas, challenge the
ideas of others, and try out new ideas. Mitchell et al. [18] pointed
out that PBL gives students the autonomy to learn knowledge and
elements of the core curriculum, to apply what they know to solve
authentic problems and produce better results. They acquire these
skills because PBL gives them the opportunity to fuel their
learning by expressing their natural interests and curiosities. PBL
also provides opportunities for students to use technology, and
connects students and schools with communities and the real
world. Larsson [4], also highlighted that PBL encourage students
to work at the higher levels of analysis, synthesis and evaluation of
the Bloom’s cognitive domain [19] when compared to traditional
approaches that leave the students working at the two, or possibly
three, lowest levels.

4. THE PBLL MODEL FOR THIS STUDY

The model used in this study had seven phases. The phases are
explained as follow.

Phase 1: Design the PBLL curriculum- The instructor
explained to the students what is required of them in the course.
The students were informed that they would engage in group
activities both within and without the class. And, the activities
included conducting a fieldwork research outside the school and
reporting about their work and findings in English language.
Lastly, students were made to understand that they would be
evaluated and assessed for the course by their participation in
group work, submitting reports and also conducting presentations
in English.

Phase 2: Describe the project tasks and prepare students-
this occurred after the students have finally enrolled for the course.
They were informed about the scope of the projects, the resources
available to aid their learning, and also how to choose a driving
question or topic for their projects. Then, students were given one
week to make their own groups. Those who could not make it by
themselves after that time were helped by the instructor.

Phase 3: Selection of driving questions- this is one of
the most important parts of the project. This is because the driving
question is the one that allows students to function effectively in
their learning if they are psychologically attached to it. Therefore,
each group was given another week to decide their topic. The
topics were to relate to products, services, leisure that were unique
to Hokkaido that the students wished people all over the world
know about.

Phase 4: Give students the required tools- Students were
given Web 2.0 environments such as Moodle LMS and Google
environment for learning and communication. They were asked to
use Skype and LINE communication tools for voice and text chat
among themselves. Additionally, they were given electronic
devices that include mini Ipads connected to the Internet and
digital cameras for information access, communication, and taking
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photographs or making movies outside the classroom. The use of
technology, which was also to help students develop 21 century
skills, will provide learners with regulation of their own learning
process and easy access to information that the instructor may not
be able to provide [20].

Phase 5: Build knowledge, understanding and
presentation skills to address the driving question. In the
classroom, students engaged in communicative tasks in a jigsaw
format and presented their projects in phases using the
vocabulary and grammar taught by the instructor and also those
that they have learnt through their own efforts. Their peers used
an online rubric and forum to give feedback. In this phase, the
situational language teaching methods such as TBLT and CBI
methods were blended by the instructor in order to teach students
some basic grammar and vocabulary that were relevant to their in
and out class work. For example, students were taught reported
speech because they had to report what a staff at the project site
had told them. They were also taught the differences and
appropriate use of “made of”, “made from” and “made out of”
since the project focused on products and services in Hokkaido.
Additionally, they also learnt how to agree, disagree and express
their opinions because they have to express their feelings in terms
of the differences between what they knew before the research
and the firsthand information that they have learnt in their project
work. Moreover, they learnt “How fo give direction” and
“describe locations” because they had to describe the locations of
their project sites. These language skills including some relevant
vocabulary like connecting and question words were learnt and
applied appropriately in the classroom. Lastly, they learned
presentation skills. This included how to structure their
presentation and the use of body language during presentation.

Phase 6: Develop and revise presentations. Students
built their presentations based on their findings to the driving
question, and also continued to revise the language with the
support of the instructor, feedback from their colleagues and also
through their own efforts. A rubric was design to enable students
to participate in reviewing and giving feedback to their peers (see
appendix A). The rubric helped in rewarding points to the
students. The points were based on body language, organization
of presentation, comprehensibility, language use, etc. This
activity was used to affectively encourage students to find the
faults in their peers’ presentations so that they could avoid those
faults.

Phase 7: Present final products or findings to the
driving question. Students presented their final findings before
the class and the best teams were selected to engage in a speech
contest with their counterparts from other universities. In the
contest, the students presented before guests and three external
judges, who were linguistic professors, in order to select the best
presentation.

4. DATA AND FINDINGS

Data was collected through questionnaire, students’ presentations
and reports. The data is presented according to the purpose of this
study. The students’ comments, in the inverted commas, are
verbatim. The data is as follow.

Effect of PBLL on Willingness to Communicate
(WTCQ): Students were asked to show how the project has helped
them to improve their confidence (see Appendix B). Almost all
the students indicated that they had gained confidence to speak
with their colleagues and also to present their ideas in English
before others. This can be seen from the following comments
made by students. One student commented that, “After ['ve
entered the university, I haven’t had the chance to speak in front
of others. So, I was very tensed at first. However, I got used to
speaking in front of others because I conducted a presentation 4
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times in class.” And another student added that, “I think that I've
obtained the confidence to speak in front of other people. At first, [
didn’t have the confidence at all. But as I repeated my presentation
in front of many people, 1 got accustomed to speak in that
situation. And I think that it is very good for students to obtain the
confidence.” These statements implied that the PBLL has helped
in allaying the anxieties of some of the students, which has
improved their WTC. The improvement of the WTC could also be
influenced by some skills acquired by students as can be seen in
the following statements.

“We needed a lot of skills to complete this project. Translation
skill, speaking skill and summarizing the contents of interviews etc.
And I did the presentations three times. So 1 know my
improvement.”

“Actually we haven’t thought how we can attract people or make
them interested in what we talk about... So this is a good
opportunity to learn about presentation for us...We didn’t have a
big problem with language to explain the topic. However we
considered which words should be more effective to attract
people.”

“By this project, I felt that I improved my English skill. For
example, writing intelligibly, Speaking to be easy to understand,
and so on. This experience is very valuable for me. Last, I felt that
it is a good opportunity to interact with other university students. *

Some students have also improved their interpersonal skills.
This could be derived from the comments made by the student as
in this example. “I think I can cooperate with more people now. 1
think I do like group work in a sense, but I want to be the one in
charge (or secretly in charge). Hopefully now I can be nice with
any kind of people. I think you have to be able to be nice to
everyone not concerning what you personally think, in order to be
a good leader. I had been okay with people, but I had always
avoided people I thought were difficult to deal with. That must be
why I had so much problem this time. I need to get used to working
with various kind of people, and find their good points, and try to
get to like them without prejudice.” And since students were
evaluated and assessed through reports and presentations, most of
them could also improve their presentation skills as shown in the
following example. “I have learned how to speak in formal and
clear English, react while giving a presentation. And, how to
converse with someone who is totally different from me.”

How Students Learned English: Students were asked
to indicate how they had learnt English during their project
activities, and also for their presentations (see Appendix B). Most
of the students indicated that they learnt the language through in-
class activities, and also with the support of their project partners,
coursebook, dictionary and The Internet. For example, one student
commented that “Most of the phrases were from the class-work.
The teacher gave us useful words and sentences, and that
knowledge changed our English skills to be more formal and clear.
And some of the words were from my partner.” Another student
gave this comment, “/ learned the English by watching
presentations of my classmates and listening to the teacher’s
talks.” Some students also indicated that they learnt the English
with the help of their family members and friends. This can be
seen from this comment, “After writing my script, I asked my
father if he thought my script was okay.” Some students also
indicated that they had gone back to use the English textbooks that
they had used in high school. This can be seen in the following
comment, “First, [ used dictionary many times. Second, when 1
didn’t know the grammar, I used the textbook which I had used in
my high school days. Third, I asked my partner some questions.
When she didn’t understand either, we studied together by using
the Internet.”

It can be observed that students have used approaches, mostly
learner-centered and learning-by-teaching, that they thought were
suitable for their learning of the language.
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Acquired Language Skills: Almost all the students
have indicated that the project had helped them to acquire both
the receptive and productive skills of the language. For example,
one of the students stated that “/ have improved my ability in
English. For example, writing skill, thinking skill, listening skill,
and especially speaking skill.” All the students were asked to
write three new sentences that they have learnt through the
project that were neither in the coursebook nor taught by the
instructor (see Appendix B). The following sentences are a few
of the example sentences.

e You can enjoy its addictive taste.

e [ found some quite interesting coincidences.

o What's legal is not the same as what's ethical.

e Figure out some ways fo raise efticiency.

e [was brought up in a good environment.

e All our products are transported to outside of Hokkaido.

o This relationship of mutual frust with them guarantees the
quality of Yoichi wine.

e [tisa kind of food grilled on a hot plate.

e [t is not sustainable as if stands.

o [ would like to finish by thanking you all.

e He is someone who is open-minded and easy fo talk fo.

Table 1: List of Students” Words and their JACET Levels

Level | Total Example
1 19 power, idea, space
2 11 philosophy, exportation, unique
3 14 mutual, generous, ingredient
4 16 guarantee, constraint, booming
5 5 popularity, ethical, manuscript
6 7 craftsman, hospitality, alien
7 6 vineyard, loft, sustainable
8 2 prosper, contaminate
JNA%EI,} 31 abductive, depopulate, glutinous
Total 111 words

Additionally, students were asked to write five new words that
they have learnt during the project but were neither in their
coursebook nor taught by the instructor (see Appendix B). They
reported a total of 111 words. Some of the words are shown in
the example column of Table 1. The words were compared to the
list of 8000 most frequently used vocabulary in East Asia,
popularly known as JACET 8000 [21]. JACET had grouped the
8000 words in eight levels according to words’ usage and
characteristics. Each level contains 1000 words. A lower level
contains words used with higher frequency than the upper level
words. The “Total” column shows the total number of words
used by students from each level. The table also shows that some
students had learnt 31 words that were beyond the words
categorizations made by JACET.

Students were likely not to know, or learn the meanings or use,
these sentences and words pragmatically if they were to be in the
traditional situation. This is because they would have focused
mainly on the content of the coursebook and instructor’s lectures
for their examinations.

Presentation Evaluation Skills: An independent-
samples t-test was used to analyze the scores of the final
presentations, which were evaluated by the students and three
judges who were professors by using the rubric under appendix
A. The results showed that there was no significant difference
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between the evaluation scores of the three professors (M=81.7,
SD=6.4) and that of the 26 students (M=82.7, SD=6.9), t (24) = -
0.39,p>0.5.

Content Knowledge and Technological Skills:
Students have also acquired non-linguistic skills as indicated in the
following comments. “Knowing about the company that 1
researched was a wonderful experience for me. I am impressed by
how they use their brand power and also how they treat customers
and the way that they try to communicate with guests and answer
their requests strenuously. When I get a job in the future, 1'd like to
consider these things.”
Students have also learned how to use PowerPoint/ Keynote for
their presentations, Ms Word for their reports, Ms Excel for
analyzing data and also drawing of graphs or charts, and IPhoto for
adding effects to photographs.

5. ENCOUNTED DIFFICULTIES

Table 2 shows the difficulties encountered by the students during
their projects. These problems have been inferred from the
comments made by the students when they were asked to indicate
the difficulties that they have encountered in the course (see
Appendix B). The comment number five, in particular, shows how
difficult the entire course could be to a student. However, such
students could still maintain their motivation to the end, and pass
the course. Another problem with the PBLL approach is lack of
language accuracy as can be seen in the students’ comments. In
spite of the grammatical errors, the students’ comments are
comprehensible.

Table 2: The Problems Encountered by the Students

Students’ Comments Inferred
Problem
“I was confused about how to work with my
partner because of our differences. She is kind
of shy and introvert person, but I am an Personality
extrovert. So while doing this project, I was a differences
little bit stressed with her personality, but she
made good job more than I expected.”
“It was difficult for me to decide on a unique Driving
product or service that I had to talk about question/
because I didn’t know much about Hokkaido. Topic
“ selection
“As we were prohibited to wuse the Information
downloaded pictures, it was difficult to take
. - access
suitable photos for our presentation.
“Before the interview, it was hard to make an
appointment with the manager. Because, a Contacts
popular restaurant is always busy. So we difficulties
called many times, and at last we made an
appointment. That was most hard for me.”
“It was my first experience to make a
presentation. I encountered some difficulties.
Making a presentation of just 5 minutes was
very difficult. Memorizing English sentences
took a lot of time. I was a little nervous when Preparation
I made a presentation in public. I had to talk S
. . Presentation,
while making body and hand gestures. (I and
usually don't talk with my body and hand Confidence
gestures.) Also, It was difficult to convey the
unique point of my product because I am not
good at speaking English and giving
presentation. So, this project itself was
difficult. Data collection was also difficult.”
VOLUME 14 - NUMBER 2 - YEAR 2016
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6. DISCUSSION

This study has used PBLL to enable learners in EFL programs to
work in teams and develop the English skills appropriate for the
context or topic that they have chosen with the guidance of their
instructor. By using this approach, students who participated in
this study indicated that they have learnt the English that was
appropriate for reporting their projects and findings through their
project partners, peers, parents and the Internet. According to the
students, the coursebook and the instructor’s instructions have
helped in making their English presentations more formal and
clear. Some of the students also utilized their high school English
textbooks in order to learn some English grammar that they
thought could be used in their reports and presentations. This
implies that PBLL has encouraged students to independently use
materials and learning methods that they deemed appropriate for
the acquisition of the English skills. It has also enabled the
students to easily map the English that they have learnt to their
real world. The students were able to learn many sentences and
vocabulary that were beyond their levels. These included learning
more complex grammar structures and advanced words that were
neither in their coursebook nor taught by their instructor to
complement the instructor’s input. Additionally, they indicated
that the project, in particular the opportunity to give presentations
in and outside the classroom as well as conducting interviews and
answering questions in English, had helped them in reducing
anxiety and improving their Willingness to Communicate in
English.

These outcomes show that different factors and theories of
second language acquisition affected the students’ language
development in PBLL. Chomsky indicated that people are
linguistically preprogrammed from birth and have an innate
ability to acquire language. Behaviorists have also shown the
importance of the language environment where students need
appropriate language models and constant feedback as they
develop their language skills. However, Vygotsky emphasized
the importance of communication or learning with adults as a
major factor in the language development, which he explained in
his zone of proximal development. This zone is the "distance
between the student's actual developmental level determined by
independent problem solving and the level of potential
development as determined through problem-solving under adult
guidance." This adult guidance must be effective to allow
scaffolding that matches the student developmental level so that
the student is comfortable enough to use the guidance, which
may present enough of a challenge to reach the next level in a
particular area.

Therefore, the development of language is considered to be a
complex interaction between the students and the environment,
which is influenced by both social and cognitive development.
Additionally, Hoff [22] pointed out that language develops within
a social context and depends on social development. Students
interact with their peers in playgroups and in school. This peer
interaction enables the students to develop words that they did
not hear at home and that the instructor is not likely to have
taught them. This shows that students begin learning a language
within the context that they find themselves in. However, some
English courses in some EFL contexts do not adequately consider
the students’ background knowledge [16]. Some of the situations
used in those courses are foreign and abstract to the students.
This is because those situations have been taken from materials
that have been written by foreign authors who did not understand
or consider the foreign students’ background. Consequently,
those students would forget some of the vocabulary and English
expressions that they have learnt after some time. This situation
arises because those students have little opportunity to speak
English and relate that English to their local context.

An additional benefit of PBLL is that students are able to work at
the higher levels of the Bloom’s cognitive domain [4].
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Table 3: Bloom’s Cognitive Domain in PBLL

Level Linguistic Acquisition Activity

Students were able to give presentations to
their audience, and also produce
independent reports to their instructor, by
using the English words and phrases with
appropriate grammar that they have
learned.

Creating

Students were able to negotiate or argue on
a chosen word or phrase or grammar in
order to choose the best ones for their

Evaluating presentations.

Students were able to evaluate their peers’
presentations and give feedback.

Students were able to compare words and
phrases or grammar in order to select the
best ones for their presentations.

Analyzing

Students were able to apply words and
phrases to the contexts of their projects.
They did this with project partners and
feedback from their peers and adult guide.

Applying

The students were able to classify words by
parts of speech, and also able to recognize
sentence patterns with the support of their
peers and adult guide (e.g. instructor,
parent, etc).

Understanding

The students were able to learn and
memorize new words and phrases through
different sources.

Remembering

They begin their learning from the lower level of the domain with
an adult guidance and gradually rise to the higher domain, as
shown in table 3, where they were able to work independently.
They were also able to evaluate their peers’ presentations
adequately and give feedback, since they were given appropriate
learning environment and were made to engage in peer review
activities from the beginning of the course. Furthermore, PBLL
enables students to acquire other important skills apart from the
linguistic ones. These include cooperative attitude and negotiation
skills. Some of the students reported that they have had conflicts or
disagreements with their partners but were able to resolve their
problems by themselves. Additionally, students have acquired
some technological skills that include using software for data
analysis, adding effects to photographs, preparing presentations
and also searching the Internet for appropriate information. These
are essential skills necessary for 21* business environments [18].

On the other hand, [17] [18] have highlighted some difficulties in
PBLL. English lessons taught in PBLL may cover less content than
traditional lecture-based courses. Whereas a traditional semester
course for EFL students may cover a wider range of grammar,
vocabulary and topics, PBLL focuses on grammar and vocabulary
that are appropriate for describing the project activities and
reporting outcomes based on the students’ chosen topics. However,
the latter allows students to learn more authentic English.
Additionally, there are a few challenges of PBLL found in this
study. One of the challenges is the difficulty in selecting a relevant
driving question or topic for the project by some students who
might not be very familiar with their environment. Information
access could also be challenging, as some businesses will prefer to
keep some information classified, hence making it difficult for
students to access such information. Furthermore, there is also a
difficulty in contacting staff of some companies to arrange for
interviews. One of the biggest challenges is the difficulty that
students with lower metacognitive skills encounter at the
beginning of the course. These include high anxiety due to lack of
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English skills, shyness due to personality factors, and inability to
use presentation tools and other software applications. Financing
students’ trips to their fieldwork sites can be challenging,
especially if the school does not have adequate fund.

7. CONCLUSION

This study investigated the effect of Project-Based Language
Learning (PBLL) on university students in English as a Foreign
Language course. The study has focused on how students learned
English during the course, what specific English skills they have
acquired including those that were neither taught by the instructor
nor found in the coursebook, and lastly the effect of the project-
based language learning on the students’ Willingness to
Communicate (WtC) in English.

It was found that PBLL supports independent learning and allows
learners to acquire learning goal through different sources both in
F2F and online. Additionally, it enables students to develop
language skills including more complex grammar structures and
advanced words that were not taught by their instructor or could
not be found in their coursebook. Students indicated that the
opportunity to do interviews, presentations, and also answer
questions in English reduced their anxiety and improved their
WtC in English.

This shows that in this era where information and social
interactions have been improved in educational settings through
the combination of F2F and online environments, the blend of
opportunities that conventional F2F learning methods and
Information and Communication Technologies bring to learning
will keep driving forward the evolution of education. This
evolution will continue to change learning methods in
educational settings to a more complex situation in which one or
a few learning methods or theories would not be adequate for
students’ learning. This change will give PBLL a great
opportunity to leverage its paramount effect in education,
because it allows an amalgamation of learning methods to enable
students to achieve their language goals. This is in contrast to
conventional methods, which limit students to materials and
learning methods that might appear abstract to the students, but
are adopted by their instructor in order to prepare them for some
perceived skills and examinations.

In conclusion, even though English lessons taught in PBLL may
cover less content than that of some conventional methods,
according to critiques, it is imperative to know that PBLL gives
students a better opportunity to learn the language that they can
pragmatically use and also relate to since the main goal of
language learning is communication and authentic usage.
Furthermore, students have different learning styles, backgrounds,
and interest levels in learning materials. PBLL addresses these
issues better than the conventional methods. Additionally, PBLL
has better prospect of preparing students for the 21% century
business environments. This is because it gives students the
opportunities to improve their interpersonal skills and also get
familiar with the use of technologies for communication and
information search and processing.
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Appendix A

Presentation Rubrics

Comparative Business Communication Research and Speech Competition

Score Sheet

Speaker Assessment Criteria (Per Speaker)

SCORING : 1=lacking 2Z=-Mediocre 3=0K 4=Good 5=Excellent

Appearance Dress f Posture / Confidence / Smile 5

) Volume / Pronunciation / Intonation / Stress |/
Voice , o 5
Pace / Pauses Comprehensibility

To
Delivery | Audience Eye Contact / Gestures / Questions / Humour 5
1=Used Notes 2 = Read Often From Slides
Memorized |3 =3 or4 Memory Lapses 4 =1or 2 Memory Lapses 5

5 = Memorized and use slide only as prompt

Grammar &
Choice of words and appropriate use for the contest 5

Vocabulary

25

Presentation Assessment Criteria

SCORING: 1=Lacking 2 =Mediocre 3=0K 4 =Good 5 =Excellent

Interesting Stimulating / Suits Audience 5
Inf: 1t
Content armato Thorough [ Interesting [ Relevant 5
n
Uniqueness Mot well known f Well known but new information 10
A 1=1~2min/ émin+ 2Z=2~3Imin 3 =3~4min 4=
Timing 5

4~E5min 5=5~&min

Easy to understand / Attractive / Creative /

Visuals 5
Relevance / Personalized [ (Internet Photos Used -10)
Overall Impression Impact / Quality / Effort / Confidence / Charisma 5
Response Promptness / Concize 5
Q&A

Answer Valid / Precize 5

Team work Equal Partner Speaking Time / Partner Interaction 5

50

Speaker 1 (25) + Speaker 2 (25) + Presentation (50) = Total Score (100)
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1.  Which of the following electronic devices have you used during the project?
[ ] Iphone [ ] Ipad [ ] Computer [ ] Digital Camera [ ] others Why?
2. Which of the following software have you used during the project?
[ ] Ms Word [ ] Ms Excel [ ] Ms PowerPoint [ ] Apple Keynote [ ] others Why?
3. How did your project partner help you during the project?
4. Do you think you could have done the project only by yourself? [ ] Yes []No Why?
5. What are some of the difficulties that you have encountered during the project?
6. How did your teacher help you during the project?
7. Write five new words that are not in your coursebook and you have learnt by yourself during the project.
i
il
iil.
iv.
V.
8.  Write three new sentences that are not in your coursebook and you have learnt by yourself during the project.
i
ii.
iil.
9. How did you learn the English that you used for your presentation?
10. Has the project helped you to improve your confidence to speak English? [] Yes []No
Why do you think so?
11. How did the project benefit you in general?
12. Write a one page essay in English about your project. Use MS Word, and your essay should focus on the
following items.
i.  Project topic
ii.  Why you selected that topic
iii. Your project site
iv. How you did your project
v. What new information you found out
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Appendix B

End of Course Questionnaire
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